AMONG THE TOPICS usually covered in introductory sociology courses, culture may be the most far-reaching and immediately relevant. Not only do cultural concerns cut across virtually every other topic in introductory courses, but the increasing diversity of the American population and the trend toward globalization demand that students understand the challenges and rewards inherent in cross-cultural interaction (Schmid 1995). As cross-cultural contact continues to increase and the boundaries among cultures become less and less clear, the skills needed to negotiate a culturally complicated world will continue to grow in importance (Sleek 1998). When concepts about culture are taught in an introductory sociology course, an ideal teaching moment is created for exploring cross-cultural interaction. Furthermore, by providing exercises that involve cross-cultural communication, we can produce a better understanding of the elements of culture and simultaneously increase the relevance of our discipline for students.
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TEACHING SOCIOLOGY form two artificial cultures that both oppose and complement each other. In their earnest efforts to interact with the other "game" culture, students learn that cultural differences exist, that they must try to discern the cultural patterns of the other in order to achieve a successful interaction, and that negative reactions resulting from minor cultural infractions can exacerbate interaction difficulties in ways that are difficult to overcome. At the same time, students who work hard to overcome the communication challenges appreciate the rewards of well-spent effort.
THE EXERCISE

Materials
Materials needed include: (1) descriptions of their culture for members of each group, (2) 3 or 4 sheets each of two different colors of paper, and (3) tape.
Step 1 Use the different colored paper and tape to mark off distinct areas in the room (we will use red and blue in this discussion of the exercise). The red and blue areas should be interspersed to allow for freedom of movement from area to area during the exercise. One simple configuration would designate two opposite corners of the room as "blue areas" and the corners adjacent to them as red. A more complex set-up could designate one corner as a blue area while the walls immediately adjacent to this corner could be red areas. The reverse color scheme could be used in the opposite corner of the room. For larger classes, more color zones may be necessary. It is most important to allow for free movement among the zones, thereby permitting the class to explore different possibilities for interaction. It is not advisable to mark one half of the room red and the other half blue, for example, as the possibilities for the interaction (as governed by the rules of the exercise) will be too restricted.
Step 2 Divide the class into two fictional "cultures," culture A and culture B. We have found it useful to use generic cultures with generic names rather than using approximations of actual cultures and/or labels to which students may impute some meaning or bias. The method by which the class is divided is relatively unimportant as long as the composition of each culture appears more or less random. It would not be advisable, for example, to divide the class by sex.
Step 3 Present each member of the two cultures with the rules or norms of interaction for his or her culture, and allow the participants time to read and digest the norms. Appendix A provides descriptions of both cultures. It is apparent that cross-cultural communication difficulties are inevitable, but it is also possible to achieve successful interaction if the participants are not completely rigid in adhering to their cultural norms.
Step 4 After the students have digested the instructions, direct the members of culture A to disperse themselves throughout the room. The members of culture A will act as hosts to visiting members from culture B.1 Once they are settled, direct culture B members to enter the interaction area. Because culture B members do not speak and culture A members may not initiate interaction in red areas, it is inadvisable to direct all members of culture B to red areas. Nor is it advisable to direct all culture B members to blue areas, as this will obscure the importance of the colored areas as interaction cues. Take note of the patterns of interaction for the discussion after the exercise is completed. Allow-'When culture A acts as the host and culture B must communicate non-verbally, students may develop a sense that inequality exists between the two cultures. This is not necessarily bad because it can add a status-related dimension to the exercise analogous to what sometimes occurs in a minority-majority interaction. If the instructor wishes to have more balanced power between the two groups, culture B may be directed to be the hosts.
ing the students to interact for about 10 minutes provides satisfactory progress through the different interaction possibilities.
Step 5 While the interaction in the exercise is important, the discussion that follows is even more so, as students try to decipher what actually happened and how this relates to course material about culture and crosscultural interaction in real life. After conducting this exercise multiple times, we have recorded the discussion questions that consistently evoked the most useful and engaging comments from students. These discussion topics are tabulated in Appendix B.
OUTCOMES OF THE EXERCISE
We have conducted this exercise in introductory sociology courses in conjunction with modules about culture, at student leadership conferences concerned with multi-cultural issues, and at staff training in residence halls. In all cases, participants picked up on both the purpose of the exercise and some of the rules of the other culture very quickly. Nonetheless, most students reported that interaction was very difficult to maintain despite figuring out some of the other group's cultural norms. In most instances, some members of culture B simply dropped out and refused further attempts at interaction because they were so frustrated from trying to communicate non-verbally with their chatty culture A counterparts. Their behavior produced additional fodder for discussion after the exercise regarding the potentially alienating effects of cross-cultural interaction.
However, the exercise did not simply reinforce the idea that cross-cultural communication is inherently conflictual. Some of the most fruitful and interesting behaviors we observed in these exercises were the ways students attempted to manage interaction by compromising. They realized that they would not be successful if they rigidly interpreted and followed the norms of their culture. For example, both groups adhered fairly strictly to speech norms, but despite the fact that culture A was a verbal culture, they added gesturing to their interaction repertoire in order to bridge the gap to culture B. In other cases, participants made judgments about which norms they deemed minor enough to violate. For example, culture A members seemed open to abandoning their one-on-one interaction norm when it became apparent that culture B members were nearly impossible to isolate. It was not uncommon to see a group of culture A members interacting with a group of culture B members. Thus, each group seemed to create either intentionally or unintentionally, a hierarchy of norms reflecting the folkways of a larger society. Both of these interaction patterns are useful in discussing tensions regarding cultural pluralism and assimilation. How much should each group compromise? What norms can be violated? How much compromise is warranted to produce positive interaction?
Students also quickly developed stereotypes of the other culture, and a sense of ethnocentrism during the exercise. Those from culture B often described culture A as the "touchy, feely" group. Culture A members often characterized culture B as "antisocial" or "cold." Culture A frequently viewed themselves as highly hospitable and culture B as simply rude. Culture B members sometimes felt misunderstood, and that culture A was very pushy and inconsiderate. The ethnocentrism that developed during the exercise and the ethnocentrism that students brought into the exercise proved to be a very important aspect of the post-exercise discussion (more on this below).
STUDENT EVALUATIONS
In addition to evaluative information gathered during the discussion portions of the exercise and through informal interactions with students after the exercise, we administered a brief evaluation questionnaire to one of the larger classes (N=37) at the end of the exercise. The main results from the questionnaire are given in Appendix C.
TEACHING SOCIOLOGY
In total, we have conducted this exercise 12 times in sociology classrooms, and each time, students have reacted very positively to it. They report enjoying the exercise and having fun despite the obstacles of communication placed before them. More importantly though, post-exercise discussions indicated that the exercise had value beyond what students had learned in lecture sections about culture and cultural differences. Students reported that the exercise not only illustrated sociological concepts well, but also helped them gain a more concrete appreciation of the difficulties inherent in cross-cultural communication. Once students understood the complete picture of the other culture, they saw the problematic shortcomings in their own assumptions about what was happening in their interaction. In addition, students remarked that the exercise would make them more sensitive to their own behavior, and the "vibes" they were producing in cross-cultural situations.
Like all simulation games, this exercise was not designed to accurately reflect all of the complexities of real life cross-cultural interaction. Simulation exercises necessarily simplify reality (Bredemeier 1978; Dorn 1989) , and most students are astute enough to pick this up from the beginning. Nonetheless, most students felt the exercise approximated reality well enough to make the lessons learned applicable outside the classroom. In response to the questionnaire (item 1 in Appendix C), there was a mix of opinion regarding the exercise's realism. The majority (57%) felt that the exercise provided a fairly accurate representation of real life cross-cultural dilemmas. A sizable group (30%) felt that the direct opposition of cultural elements in the two cultures overstated the difficulties of cross-cultural communication, and a smaller portion (14%) recognized that because the cultural norms were not embedded in a long-term socialization process, they were easier to violate, and in this sense, understated the difficulties in cross-cultural communication. These divergent positions provided another avenue for discussing how difficult cross-cultural interaction really is, where this difficulty comes from, and how challenging it is to overcome.
Part of student reactions to the exercise stemmed from whether they were members of game culture A or B. Because students brought assumptions about interaction and communication from their real-life cultures into the game, their previous experience colored their perceptions of both the culture to which they were assigned and the culture with which they were trying to interact. In general, students' real cultural backgrounds gave them more difficulty appreciating culture B than culture A (item 2 in Appendix C), at least until the discussion period in which the complete set of norms for both cultures were revealed. These students reported that, despite the cultural rules of the game, they continued to judge things through their "real-life cultural lenses." Students participating in culture A also found it easier to apply the game culture's norms to judge interaction than did students in culture B. Those in culture B most often reported maintaining the standards of their real culture during the game (item 3 in Appendix C).
We found this difference in response to the cultures to be very useful in discussions of ethnocentrism and cultural relativism. By recognizing the difficulties they had in abandoning their usual cultural norms and invoking the standards of another culture, students began to understand the power of ethnocentrism and how difficult it can be to overcome, even when the interaction stakes are relatively low. Suspending prior cultural norms was very difficult even among those students eager to do so. In addition to setting aside old cultural norms, students also recognized the importance and difficulty of taking on new cultural lenses. The exercise highlights how this transition in perspective is more difficult the greater the differences between the culture of origin and the adopted culture.
RECOMMENDATIONS FOR IMPLEMENTATION
To maximize the effectiveness of this exer-cise and avoid potential problems, we wish to make several recommendations for the process. First, it is important for the instructor to monitor interaction throughout the exercise. This will not only aid the discussion by allowing the instructor to question people about their specific behaviors, but will also allow her or him to terminate the exercise once novel behaviors have been exhausted. We have suggested a ten-minute interaction time, but this may be too long or too short depending on the size of the group, and their creativity and resilience in the social interaction.
We have run the exercise in groups ranging from 10 to 40, and the ideal number of participants seems to be around 20. As the groups become very small (around 10), there will be somewhat less variety in interaction simply because there are fewer individuals. As the class size increases, the ability of the instructor to monitor all of the participants begins to decrease. As a rule-ofthumb, we recommend recruiting an additional observer if the group exceeds 25 students, and an additional observer for every 10 students beyond that. It is possible, however, to run the exercise with a large group and a single observer because participants also act as observers (albeit in a less systematic manner), and report their observations during discussion. Informal student responses from the larger classes indicate that the sheer size of the group is less important than ensuring adequate space to circulate and interact. Alternatively, the exercise can be conducted by one group while others watch (a viable strategy for many of these sorts of exercises when class size is large, see Takata 1997).
A final problem raised by students in the larger groups, was keeping track of who belonged to what culture. However, it also came out in discussion that this feature of larger group interaction added more to the realism of the exercise. In the real world, it is often difficult to attribute specific cultural expectations to an individual-particularly in modern, multicultural societies. However, in terms of maximizing cross-cultural interaction in the exercise as a learning experience, students reported that uncertainty regarding other students' assignments made them tentative and less likely to approach someone. If desired, the instructor can reduce this ambiguity by using colored stickers or badges to indicate the members of each culture.
CONCLUSION
Positive cross-cultural interaction demands an understanding of cultural elements in different cultures. Even more, perhaps, it demands an appreciation of the process of interaction between cultures and the various missteps that can lead participants astray. Understanding the elements and consequences associated with cross-cultural interaction is taking on greater and greater importance as societies become increasingly global in nature-both through new and improving information technologies and the nature of international business. Today's college students are more likely than ever to be required to deal with individuals from other cultures, whether in their travels or their own backyard. This exercise helps students begin to recognize the dynamic relationship of communication and norms, and to think about how they can overcome these difficulties in other environments.
APPENDIX A. CULTURAL NORMS IN THE SIGNALS GAME CULTURE A
Your job as a member of culture A is to welcome people from culture B into your group. Try to interact as much as possible and make them feel as comfortable as you can in your environment.
Things that are important in culture A:
